Israel, Jews and Peace in Palestinian Authority
Schoolbooks and Teachers' Guides
By Dr. Arnon Groiss

June 8, 2020

Main Findings
This document is aimed at summarizing the contents of the Palestinian Authority's
schoolbooks and teachers' guides, as far as the conflict with Israel is concerned, from 2013 up
to this day. It is based on the examination of close to 400 schoolbooks published between
2013-2020 and over a hundred of teachers' guides published mostly in 2018 (and see
below a list of the Center's publications that deal with the findings of the examined
Palestinian schoolbooks). These schoolbooks are in use in the Palestinian Authority's
territories in Judea and Samaria, in the territories under Hamas' control in the Gaza Strip,
and in most schools in East Jerusalem. Their use is mandatory in all Palestinian private
schools and in the schools operated by UNRWA.
There are three prominent fundamentals as far as the Israeli-Palestinian conflict is
concerned: De-legitimization of the State of Israel's existence and the very presence of
Jews in the Land of Israel, including the denial of the existence of Jewish holy places in the
Land of Israel; demonization of Israel and the Jews: "The Zionist enemy, according to the
description appearing in the schoolbooks, is wholly evil and constitutes an existential threat
to the Palestinians who are depicted as the ultimate victim, with no shared responsibility for
the conflict; and education for a violent struggle for the liberation of the Land of Israel
(Palestine) with no education for peace and co-existence. In none of the PA's schoolbooks
has any call for the resolution of the conflict peacefully, or any mentioning of coexistence with Israel been found. The teachers' guiding manuals that were checked,
widen our perspective, as they deal not only with these fundamentals, but also with the
actual educational process, and they reveal a variety of methodologies used by the
teachers for the indoctrination of the Palestinian younger generation.
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The study of the schoolbooks' contents over time has found that there has been an
intensification of the said fundamentals since 2016 regarding the conflict with Israel.
Following are several examples:
The schoolbooks vehemently deny the Jewish past of the Land of Israel and call
it "legends". This is a new argument, as the former schoolbooks included pieces that
dealt with Jewish history in the Land of Israel in antiquity. The non-recognition of
Jerusalem as a holy city to Jews, however, has been there all along.
“…[The occupier] has built for himself an artificial entity that derives its identity and the
legitimacy of its existence from tales, legends and false visions, and has tried through various
methods and ways to create live material evidence for these legends, or archaeological and
architectural proofs that would confirm their truth and substantiality, but in vain.
(Arabic Language – Academic Path, Grade 10, Part 2 (2019) p. 68)

“Jerusalem is an Arab city built by our Arab ancestors thousands of years ago.
Jerusalem is a holy city to Muslims and Christians.”
(National and Social Upbringing, Grade 3, Part 1 (2019) p. 29)

The name "Israel" has been replaced most of the times by the epithet "the
Zionist occupation". By that, the non-recognition of Israel as a legitimate state has
been deepened. Moreover, the struggle against the State of Israel has thus become a
struggle against Zionism that is perceived as a mythical and a wholly evil entity, which
creates feelings of fear and hatred. Following is an example describing the Rhodes
Armistice agreement:
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“…The Arab armies withdrew from Palestine and the Rhodes armistice was signed in 1949
separately between the Zionist occupation and each of Jordan, Egypt, Syria and
Lebanon...”(Geography and Modern and Contemporary History of Palestine, Grade 10, Part 2
(2019) p. 7)

Reference to terror is more explicit in the newer schoolbooks. Terrorist
operations perpetrated throughout the years of conflict with Israel are presented as
heroic actions in the framework of the "revolution", "resistance" and "self-sacrifice".
These actions include hijacking of civilian planes, the attack on the Israeli Olympic
team in Munich, and the murder of 37 civilians, including 13 children, on Israel's
Coastal Highway under the command of al-Fatah activist Dalal al-Mughrabi (who
enjoys a special halo in the Palestinian schoolbooks).
A teacher's guide clarifies that Dalal al-Mughrabi has earned a higher status than Izz al-Din alQassam, the historical source of inspiration for Hamas organization. Following is a text in a
grade-5 textbook which mentions Izz al-Din al-Qassam, Dalal al-Mughrabi and Yasser Arafat
(marked in red):
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Insertion of these fundamentals, including the demonization of Israel and the
Jews, into technical school subjects and in sciences on a more extensive scale than
before:
“3. One of the settlers shoots at [Palestinian] cars that pass on one of the roads. If the
probability of his hitting a car in one shot is 0.7, and the settler shot at 10 cars, what will you
expect

to

be

the

number

of

cars

that

were

hit?”

(Mathematics, Grade 11 [Humanities] (2018) p. 55. In the teacher’s guide for this class, from the
same year, the answer appears on p. 162: "7")

Schoolbooks are specifically important in societies in conflict, because they indicate the
narrative the leadership and society strive to instill in the minds of the younger generation.
The schoolbooks issued by the Palestinian Authority indicate, then, the essence of the
narrative as far as the conflict with Israel is concerned. It is learned from the PA
schoolbooks and teachers' guides that the education of the younger Palestinian
generation prepares it consciously for a continuous and long-range confrontation
against the State of Israel in order to achieve the final goal, which is the establishment of
the State of Palestine that will stretch on the entire territory of the Land of Israel. There
is no trace in the schoolbooks of the argumentation disseminated by the Palestinian
Authority in the international arena that the Palestinian Authority is committed to "a
just peace" based on the two-state solution1

See, for example, the document by the Information Center dated February 17, 2020: "Abu Mazen's
speech at the UN Security Council: Rhetoric vis-à-vis Reality".
1
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The maps in the PA schoolbooks prove that Palestine stretches throughout the entire
territory of the Land of Israel, with no trace of the State of Israel. On the right: A map of
Palestine (Social Studies, Grade 6, Part 1 (2019) p. 57). The Jewish cities in the State of
Israel, including Tel Aviv, are absent from the map (Jaffa appears there). On the left:
"…I will color the map of my homeland with the colors of the Palestinian flag" (National
and Life Education, Grade 2, Part 1 (2019) p. 8)

Other publications by the Meir Amit Intelligence and Terror
Information Center dealing with the Palestinian schoolbooks
"Jews, Israel and the Conflict in Teachers' Guides Issued by the Palestinian Authority's
Ministry of Education", by Dr. Arnon Groiss (February 3, 2010).
"The Attitude to Jews, Israel and Peace in the Palestinian Authority's Schoolbooks for Grade
11, 12 Published in the Years 2017-18", by Dr. Arnon Groiss (October 11, 2018).
"Schoolbooks of the Palestinian Authority: The Attitude to Jews, Israel and Peace
(Completion and update, June 2018)" by Dr. Arnon Groiss.
Schoolbooks of the Palestinian Authority: The Attitude to Jews, Israel and Peace (December
26, 2017)", by Dr, Arnon Groiss and Dr. Ronni Shaked.
"On a research conducted by a German institute on schoolbooks of the Palestinian
Authority", by Brigadier-General (ret.) Amos Gilboa (April 20, 2016)
"The examination of Palestinian schoolbooks reveals the continued denial of Israel's right
to exist and the fostering of the violent struggle against it", by Noa Meridor (March 7, 2006).

Dr. Arnon Groiss, Researcher of the Palestinian Schoolbooks
Dr. Arnon Groiss is an expert in Middle Eastern affairs holding a Ph.D. degree in this field
from Princeton University's Dept. of Near Eastern Studies, as well as an MPA degree from

141-20

6
Harvard University. He is a retired journalist who worked 42 years in the Voice of Israel Arabic
radio station, where he acquired additional experience in the field of Middle Eastern affairs.
Since 2000, he has studied the attitude to the "other" and to peace in various Middle Eastern
curricula and authored many reports dealing with this subject, having examined over a
thousand schoolbooks and teachers' guides. During the last five years Dr. Groiss has
focused on the schoolbooks issued by the Palestinian Authority.
Dr. Groiss has presented his findings to policy makers at the United Nations, the United
States Congress, the European Parliament, the British House of Commons, the French
Assemblée nationale, the Canadian and Swedish Parliaments and the Israeli Knesset, as well
as to people of the press and at various research institutes.

The Study Construction
The study includes three chapters:
Chapter One: De-legitimization of Israel's existence in the Palestinian schoolbooks.
Chapter Two: Demonization of the State of Israel and the Jews in the Palestinian
schoolbooks.
Chapter Three: Education for a violent struggle for the liberation of the Land of
Israel (Palestine) in the Palestinian schoolbooks.
The two appendices:
Appendix A: List of sources quoted in the study.
Appendix B: UNESCO principles regarding education for peace and tolerance.
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Chapter One: De-legitimization of Israel's existence
in the Palestinian schoolbooks.
Israel is presented as an occupying entity from its very beginning, established on the ruins
of the Palestinian people in 1948, an event described by the term Nakbah – Catastrophe. That
is a cardinal item in the PA indoctrination and it is made to fit the students' various ages. The
first example is taken from a second-grade teacher's guide and, accordingly, is presented in a
simplified form:
“The teacher will tell [the students] a short story about our homeland Palestine: ‘My
grandfather was living in a beautiful village in [the vicinity of] Haifa. He worked in
agriculture, loved the land and guarded it. On one sad day, foreign faces came to expel
my grandfather from his land, burn the crop and force him to emigrate to distant
lands’.”
(Teacher’s guide, Our Beautiful Language, Grade 2 (2018) p. 124)

“Sixth question: ‘Settlement is not a goal in itself only, but it is also a means to
seizing control of Palestine politically. Therefore, we must build Hebrew settlements’:
• I will express my opinion on this saying: Zionist settlement in Palestine is not

restricted to construction activity only, but accompanies the destruction of the
Palestinian Arab society, thus implementing their racist Zionist thinking of
denying the other, its uprooting, no coexistence with it and unacceptance of its
existence. It is a means of controlling Palestine, its occupation and the building
of the Zionist state there.
• I will explain the Zionist occupation’s goal in strengthening the settlement: The

occupation’s goal is to replace and force the Palestinian people to emigrate in
order to make the Zionist immigrants settle in Palestine instead.”
(Answers to questions: teacher’s guide, History Studies, Grade 11 (2018) p. 126)
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Activity 2: Let us look at the figures of the Palestinian people according to places of
residence and then we will do the following:
• Analyze the data appearing in the chart and then present the results we have

reached at.
• Draw conclusions regarding the regions where the largest numbers of the

Palestinian people are found.
Place of Residence

Number of Inhabitants

The West Bank

2,972,069

The Gaza Strip

1,912,267

The territories occupied in 1948

1,531,711

The diaspora in the Arab states

5,594,683

The diaspora in the foreign states
The Palestinians’ total number

695,677
12,706, 407

The Central Bureau for Palestinian Statistics, 2016”
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(Geography and Modern and Contemporary History of Palestine, Grade 10, Part 2 (2019) p. 92.
Emphasis Added)

Worsening: The PA schoolbooks published since 2016 have featured a new
alarming phenomenon, i.e., the name "Israel" has been replaced in most cases by the
epithet "the Zionist occupation", thus deepening the formerly adhered-to line of nonrecognition of Israel as a legitimate state and transforming a concrete entity – the State
of Israel – into a mythical, all-evil, entity – Zionism, with the accompanying notions of
fear and hatred. An example taken from a grade 10 textbook describes the Rhodes
Armistice agreements of 1949 between "the Zionist occupation" and some Arab states:
“…The Arab armies withdrew from Palestine and the Rhodes
armistice was signed in 1949 separately between the Zionist
occupation and each of Jordan, Egypt, Syria and Lebanon...”
(Geography and Modern and Contemporary History of Palestine,
Grade 10, Part 2 (2019) p. 7)
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Before 2016, the words "the Israeli occupation", "Israelis" and "Zionist
organizations" still exist, instead of today's "Zionist occupation", Zionists" and the
prevalent "Zionist gangs", as clearly seen in the following example:
• “The Israeli Occupation The Catastrophe [Nakbah] of 1948 was inflicted on the

Palestinian society by the Zionist organizations, as most of the Palestinians
were forced to emigrate from their land and the State of Israel was established
in part of Palestine. The West Bank was annexed to Jordan in 1950 and the Gaza
Strip was attached to the Egyptian administration. The setback [Naksah] of 1967
fell on the Palestinian society, as the Israelis managed to occupy the reminder of
Palestine, that is, the West Bank and the Gaza Strip. The Sinai desert was also
occupied from Egypt and the Golan Heights from Syria.”
(National Education, Grade 5 (2014) p. 30. Emphasis Added)
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However, there has been no change in the constant principle by which Palestine
replaces Israel as the sovereign state in the region:
• “Palestine is Arab and Muslim”
• “States of the Arab Homeland”
• “Palestine”
(National and Social Upbringing, Grade 4, Part 1 (2019) p. 8)

• “A. I will color the map of my homeland with the colors of the Palestinian flag”
(National and Life Education, Grade 2, Part 1 (2019) p. 8)

141-20

12

• “Palestine is located in the Asian wing of the Arab homeland, in a region known

as the Levant [Bilad al-Sham in Arabic] which includes the states of Palestine,
Jordan, Syria and Lebanon, and Palestine is located in the south-western part of
the Levant.”
(Geography and Modern and Contemporary History of Palestine, Grade 10, Part 1
(2019) p. 7)

• And on the map: “States of the Levant” “Syria”, “Lebanon”, “Jordan”,

“Palestine”
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(Social Studies, Grade 6, Part 1 (2019) p. 43)

De-legitimization of the Jews' Presence in the Country
Jews have no rights to the country whatsoever, but rather "greedy ambitions":
“The student will find for himself free time to reflect on the dangers of the Jews’
greedy ambitions [atma’] in Palestine.”
(Assignment: Teacher’s guide, Arabic Language, Grade 9 (2018) p. 30)

They are colonizing settlers, like the Europeans in the Americas:
• “Colonization [istitan]: Replacement of a people by another people and seizing

control

over

its

land –

the

Zionist

occupation

of

Palestine.”

(History Studies, Grade 11, Part 1 (2017) p. 9)
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And a revised version of the same page in a more recent example:

(History Studies, Grade 11, Part 1 (2019) p. 9)
“I will compare the tragedy of the Indians, America’s original inhabitants, to the
tragedy of the Palestinian people.”
(Social Studies, Grade 8, Part 2 (2019) p. 34)

Non-recognition of the legitimacy of the Jews' presence in the country is expressed
by the absence of Jewish cities from the map, including Tel Aviv, or their appearance
under Arabic names, like the Israeli city of Eilat which is still referred to by the name of
the desolate place where it was later built: “Palestine” “Umm al-Rashrash”
(Social Studies, Grade 5, Part 2 (2019) p. 36)
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(Social Studies, Grade 6, Part 1 (2019) p. 57)

The Jews' national language, Hebrew, is erased, literally, from historical documents that
treat it as an official language in the country historically. Following is a British Mandatory coin
from which the Hebrew inscription has been erased when reproduced in a PA textbook:
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(Mathematics, Grade 6, Part 2 (2019) p. 75)

And a photocopy of the original coin:

Worsening: The post-2016 PA textbooks deny vehemently the Jewish past in the country,
dubbing as "legends" any information about that. This line of argument is new, as former
books featured sporadic pieces talking about Jewish history in the country in antiquity. The
following chart exemplifies that:
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“The Jews – David’s kingdom 1000
– 923 BC
Northern kingdom of Israel
923 - 722 BC
The Phoenicians 925 – 700 BC
Judea 923 – 586 BC
The Assyrians 700 – 612 BCThe
Babylonians 586 – 539 BC
(National Education, Grade 7 (2013) p. 3. A similar chart with identical items also appears in
History of the Middle Ages, Grade 7 (2014) p. 74)

Today's books, however, are different:
“…[The occupier] has built for himself an artificial entity that derives its identity and
the legitimacy of its existence from tales, legends and false visions, and has tried
through various methods and ways to create live material evidence for these legends,
or archaeological and architectural proofs that would confirm their truth and
substantiality, but in vain.”
(Arabic Language – Academic Path, Grade 10, Part 2 (2019) p. 68)
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Within this context, the Jews' ties to their historical capital and holy city – Jerusalem – are
denied too:
“Jerusalem is an Arab city built by our Arab ancestors thousands of years ago.
Jerusalem is a holy city to Muslims and Christians.”
(National and Social Upbringing, Grade 3, Part 1 (2019) p. 29)

“Even if the enemies dig in its history false [archaeological] excavations and
baseless claims, and build on its soil a forged heritage and a reality supported by force
and tyranny…” “…so that it [Jerusalem] will remain in the nation’s consciousness
sacred, high above the misery of the fait accompli, the distorted narratives, the
usurped histories and the grip of the invaders who do not spare any effort in falsifying
history, marketing illusions and letting loose the tools of destruction, so that they
would distort geography.”
(Arabic Language 1: Reading, Grammar, Prosody and Expression – Academic Path, Grade
12 (2019) pp. 39, 40, respectively)

Moreover, the very existence of Jewish holy places in the country, such as the Western Wall
in Jerusalem and the Cave of the Patriarchs in Hebron, is denied, and these places are
described as exclusively Muslim:
“Al-Buraq Wall”: “Illumination: Al-Buraq Wall is thus named after Al-Buraq [the
divine beast] that carried [according to Islamic belief] the Messenger [Muhammad] in
the Isra’ and Mi’raj Journey [nocturnal journey from Mecca to Jerusalem, from which
he ascended to Heaven having tied Al-Buraq to the Wailing Wall]. The Al-Buraq Wall is
part of the western wall of Al-Aqsa Mosque and it is the exclusive right of the Muslims
141-20
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alone.”
(Islamic Education, Grade 5, Part 1 (2019) p. 63)

“The sacred place of Abraham [Al-Haram al-Ibrahimi – the Cave of the Patriarchs] is
a holy place to Muslims…”
(Mathematics, Grade 11, part 2 [Sciences] (2019) p. 97)
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Chapter Two: Demonization of the State of Israel
and the Jews in the Palestinian schoolbooks.
Demonization of Israel
Any society in conflict demonizes the adversary society by its very presentation as an enemy
and the narration of its past attacks. But if the schoolbooks also contain some objective
information about the adversary society, with some recognition of its status, if its members
are described as ordinary human beings and if there is some extent of self-criticism of past
actions done against the adversary society – then, the demonization is somewhat blurred.
All that can be found in the Israeli schoolbooks in the context of the conflict with the
Palestinians. None of that, however, exists in the Palestinian schoolbooks. There, the Zionist
adversary is wholly evil and constitutes an existential threat to the Palestinians who are
depicted as the ultimate victim, with no shared responsibility whatsoever for the conflict.
During the study of the Palestinian schoolbooks, over 40 accusations against Israel have
been found, beginning in its very establishment on a usurped land, the massacre and
expulsion of that country's inhabitants and the destruction of their cities and villages,
through murder of Palestinian children, assassination of Palestinian leaders, aggression,
house demolition, uprooting trees, targeting various Palestinian economic branches, as well
as Palestinian heritage and vital services such as education and health, desecrating holy
places, imposing siege and limiting free movement, arrests, torture and maiming, and ending
in responsibility for drug abuse and in-family violence in Palestinian society. Following are
few examples:
The first item, taken from a mathematics textbook, refers to the 1948 massacre of Deir
Yassin and is followed by a non-mathematical question. This piece well represents the trend
traced among Palestinian educators to introduce aspects of the conflict to school subjects
not directly related (and see below an example taken from a biology textbook):
“Activity 1: In that quiet and peaceful village, whose inhabitants were dreaming of
their [daily] bread, and which is found at Jerusalem’s outskirts, at that spring day’s
morning, when the people were still sleeping, the gangs of violence, oppression and
slyness entered the village, killed close to three hundred peaceful [inhabitants] and
expelled its people in order to empty the land of its inhabitants and seize control of
their lands.
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About what village does the text talk?”
(Mathematics, Grade 11, Part 1 [Sciences] (2019) p. 68)

Murder of Palestinian children intentionally is an accusation directed at Israeli soldiers.
Following is a language exercise "explaining" the reason for such murders, according to the
PA educators:
“4. The soldiers attack the children out of fear of their dreams.”
(Arabic Language, Grade 9, Part 2 (2019) p. 60)

The Palestinian boy Muhammad al-Durrah, who, according to a French TV film, was
killed by Israeli fire, appears as an example alongside questions in biology regarding
neural impact on physical reactions in the human body under various circumstances.

(Biology, Grade 11, Part 1 [Sciences] (2018) p. 77)
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And a question in statistics:
“3. One of the settlers shoots at [Palestinian] cars that pass on one of the roads. If
the probability of his hitting a car in one shot is 0.7, and the settler shot at 10 cars, what
will you expect to be the number of cars that were hit?”
(Mathematics, Grade 11 [Humanities] (2018) p. 55. In the teacher’s guide for this class, from the
same year, the answer appears on p. 162: "7")

An assignment in the subject of scientific education:
“For research:
Studies show an increase in cases of cancer in southern Hebron, comparing to other
Palestinian areas. I will research the connection of that to its location near the Dimona
[nuclear] reactor in the [Israeli] Negev desert.”
(Scientific Education, Grade 11 (2017) p. 40)

Demonization sometimes reaches the quarters of wild imagination:
“[The occupation]… lets loose herds of wild boars that caused damage to the
[Palestinian] inhabitants and their crops.
(Social Studies, Grade 9, Part 1 (2019) p. 19. The item is marked in red within the text.)
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There are some de-humanizing expressions as well. The first example describes the Israeli
enemy as a wild beast. The second – as a snake:
“[The martyrs] carried [their] hearts on [their] palms like a stone, an amber, a
burning fire And threw them at the highway’s wild beast. …
[Assignment:] 1. We will explain the description of the occupying enemy given by the
poetess.”
(Arabic Language 1, Grade 11, Part 1 (2019) pp. 74, 76, respectively)

“The Zionist occupation spreads its venom in all corners of life in Palestine.”
(Teacher’s guide, Arabic Language, Grade 8 (2018) p. 121)

The teachers' guides enhance the demonization in various ways, as follows:
Through assignments:
“Activity 2: Drawing a picture that would embody the massacre: Divide the
students into non-homogenic groups and each group will be required to imagine
the events of the massacre, draw them and paint them with the appropriate
colors. The pictures will be posted in a visible place in class. Some of the pictures
will be chosen for discussion.”

•

(teacher’s guide, Arabic Language, Grade 7 (2018) p. 153. The red-marked words are in the
original)

The text: “These gangs spread destruction in the city and dug their fangs of
hostility in its pure body.”
• The question: “5. We will clarify the beauty of the description: ‘They dug their
fangs of hostility in its pure body’.”
•

(Teacher’s guide, Arabic Language, Grade 9 (2018) p. 193)
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The answer: “[The writer] likened the Zionist gangs to a beast of prey and the
city of Safad to the prey on which it pounces and digs its fangs in its body.”

•

(Teacher’s guide, Arabic Language, Grade 9 (2018) p. 150)

By emphasizing the cases of children in the conflict, and Encouraging the creation
of "appropriate" feelings vis-à-vis the demonizing items:
“Each student will be requested to describe his feelings vis-à-vis the
occupation’s crimes against the Palestinian children.”

•

(Teacher’s guide, Arabic Language, Grade 9 (2018) p. 106)

Demonization is given a vivid dimension in a piece featuring extreme manifestations
of victimhood, which inevitably demonize the perceived victimizer. It is a lesson titled
"A Letter from a Palestinian Little Girl to Children of the World", in which "She describes
the suffering caused to her and to children of her age…" Excerpts:
"Since I was born, they have assassinated my childhood. They tore my doll
apart and I hid it in my heart. Since I was born the bullets' whistle has pierced my
ears and blackness has covered everything around me…
• …Why did they slaughter my childhood in front of my eyes and murdered the
rose in the fields? Why did they kill the butterflies in our gardens and frighten the
birds? Why did they veil the sunlight, spread darkness and block the roads?"
•
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(Arabic Language, Grade 8, Part 1 (2019) pp. 47, 48, respectively)

Demonization of Jews
Within the context of the conflict, Zionists/Jews are presented as racist with genocidal
intentions towards the Palestinians, which makes them an existential threat:
“…or due to the strengthening of the racist spirit, especially when a certain group
thinks that it is the best race on earth, or [due to] carrying out of colonialist projects of
control over a land and [its] inhabitants, like the Zionist colonialist Imperialism [al-

isti’mar al-istitani] in Palestine.”
(History Studies, Grade 12 [Humanities] (2019) p. 5, and see the question on p. 6 regarding the
basic motive for “the Zionist aggressions against the Palestinian people.”)

“1. The Zionists based their entity on terror, extermination [ibadah] and colonialism
[isti’mar]. We will explain that.”
(Arabic Language – Academic Path, Grade 10, Part 2 (2019) p. 28)

“The Jews perpetrated war crimes against our people incessantly.”
(Teacher’s guide, Arabic Language, Grade 9 (2018) p. 150)
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A teacher's guide features a student evaluation chart of which one of the items (marked in
red) gives the student the highest degree if he/she connects the massacres perpetrated by
"Zionist gangs" to Jewish religious thinking:
“Clarification of the Zionist gangs’ goals in perpetrating massacres:
Good (3): [The student] connected accurately the perpetration of the Zionist
massacres to the Jewish religious thinking.
• Satisfactory (2): [The student] connected accurately the thinking of the
Zionist gangs to their perpetration of massacres.
• Unsatisfactory (1): [The student] defined accurately the Zionist gangs’ goals
of perpetrating massacres [but did not connect that to the Jewish or Zionist
thinking!]”
•

(Teacher’s guide, Geography and Modern and Contemporary History of Palestine, Grade 10 (2018)
p. 164)

But Jews are demonized as well outside the context of the conflict. They are
described as a corrupt nation in its essence: “Spreading corruption on earth is of the
Children of Israel’s nature.”
(Holy Qur’an and its Sciences, Grade 11 [Shar’i stream] (2013) p. 149)

They are also described as enemies of Islam from its early days:
“Let us watch the video clip from the attached disc about the Jews’ attempt to kill
God’s Messenger [Muhammad].”
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(Islamic Education, Grade 5, Part 2 (2019) p. 65)

Such demonization is very powerful in a society that is mostly traditional and has a direct
impact on painting the conflict in religious colors, with detrimental effect on the issue of
peace. A major theme in this context is the perceived need to liberate Al-Aqsa Mosque from
the "Devil's aides", as said in a poem taught to 7th grade students:
“Where are the horsemen [who would ride] to Al-Aqsa [Mosque] to liberate it from
the grip of infidelity, from the Devil’s aides?”
(Arabic Language, Grade 7, Part 1 (2019) p. 67)

Another item in this field is a Prophetic Saying (Hadith) which describes the future killing of
Jews by Muslims and which is widely used in nowadays Islamic anti-Jewish propaganda. This

Hadith appears in a textbook used in the Shar'i stream of the PA high school stage that trains
would-be imams and preachers:
“…7. The fighting against the Jews and the victory over them: The Messenger
[Muhammad] announced [the good news of] the end of the Jews’ oppression in this
holy land and the removal of their corruption and their occupation there. [It was
related] by Abu Hurayrah [one of Prophet Muhammad’s companions] that the Prophet
had said: ‘The End of Days shall not come until the Muslims fight the Jews and the
Muslims will kill them, and even if a Jew would hide behind a rock or a tree, the rock or
the tree would say: ‘O Muslim, O God’s servant, there is a Jew [hiding] behind me, so
come and kill him’, except the salt bush, for it is [one] of the Jews’ trees’.”
(Faith, Grade 11 [Shar’i stream] (2013) p. 94)
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Chapter Three: Education for a violent struggle for
the liberation of the Land of Israel (Palestine) in the
Palestinian schoolbooks.
With an enemy such as the one described here, peace is not an option. With such an enemy,
a violent struggle should be waged until its total removal. The legitimacy for violence is
religious – in the name of the defense of Islam and its holy places (Al-Aqsa Mosque), moral –
due to the adversary's inherent evil, legal – because the adversary is regarded as a foreign
occupier in contradiction to international law, and logical – since it constitutes an existential
threat.

Absence of Peace Education
Indeed, none of the PA schoolbooks includes a call for a peaceful resolution of the conflict
or a mentioning of coexistence with Israel – contrary to the situation in Israeli schoolbooks as
far as the conflict with the Palestinians is concerned. There are one or two expressions in
favor of peace in general, but not in the context of the conflict. Even the description of the
Oslo process, which includes Arafat's letter to Rabin, shortly before they both signed the
agreement, in which he recognized Israel's right to exist in peace and security and renounced
terror, is not utilized for advocating peace and coexistence with Israel. In fact, the emphasis
within the discussion of the Oslo Accords is on the return of thousands of Palestinians to the
homeland and the establishment of the PA, rather than on its being a first step towards
peace.
The relevant passage in Arafat's letter to Rabin given in one of the PA textbooks:
"…The Palestinian Liberation Organization recognizes the State of Israel's right to
live in peace and security. The Organization accepts the UN Security Council's
resolutions Nos. 242 and 338. The Organization commits itself to the peace process in
the Middle East and to the peaceful solution to the conflict between the two parties
and declares that all the political issues related to the permanent situation will be
resolved through negotiations. Accordingly, the Organization denounces the use of
terror and other acts of violence…"
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(Geography and Modern and Contemporary History of Palestine, Grade 10, Part 2 (2019) p. 77,
and see the full letter below:)

Education to Violent Struggle for Liberation
The main item in this education is the PA official anthem titled "Fidai", which includes
violent expressions of war and revenge (emphasized in the following text). The term itself is
traditional Islamic one meaning "a self-sacrificing person" and is used nowadays in
Palestinian parlance to denote members of the Palestinian terrorist organizations:

“Fidai, fidai, fidai, O my land, O land of the forefathers
Fidai, fidai, fidai, O my people, O people of eternity

With my determination, my fire and the volcano of my revenge [tha'r]
And my blood's yearning for my land and my home
I have climbed mountains and went into struggle
I defeated the impossible and shattered the shackles
Fidai, Fidai, Fidai, O my land, O land of the forefathers
Fidai, fidai, fidai, O my people, O people of eternity
In the winds' storm and the weapon's fire
And my people's determination to carry on the struggle
Palestine is my home and the road to my victory
Palestine is my revenge [tha'ri] and the land of steadfastness
Fidai, Fidai, Fidai, O my land, O land of the forefathers
Fidai, Fidai, Fidai, O my people, O people of eternity
By the oath under the flag's shadow
By my land and my people, and by the pain's fire
I shall live as a Fidai and I shall continue as a Fidai
And I shall die as a Fidai until I return
Fidai, fidai, fidai, O my land, O land of the forefathers
Fidai, fidai, fidai, O my people, O people of eternity“
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(National and Social Upbringing, Grade 3, Part 1 (2019) pp. 16-17. Emphases added)
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The struggle as presented to first graders, with no text:

(Our Beautiful Language, Grade 1, Part 2 (2019) p. 83)

Liberation of the whole country, not just the West Bank and Gaza
It is not the 1967 territories but, rather, the country in its entirety that should be liberated.
The anthem of Al-Fatah youth movement mentions the Revolution (i.e., Al-Fatah's terrorist
activity which started in 1965) and Haifa and Jaffa:
“Let
us
Children
of
I
am
a
lion
cub;
I
am
We
gave
the
soul
to
the
Our
forefathers
built
For
us
in
our
free
land
[in
I
am
a
lion
cub;
I
am
We
carried
the
Revolution's
To
Haifa,
to
To
Al-Aqsa,
to
the
[Dome
of

a

the
a

the]

sing:
Palestine
flower;
Revolution
houses
past].
flower;
ember
Jaffa,
Rock”

(Lion cub: Male member of Al-Fatah’s youth movement
Flower: Female member of that movement
Revolution: Al-Fatah’s terrorist activity that began in January 1965)
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(Our Beautiful Language, Grade 2, Part 1 (2019) p. 44)

And the return of Jaffa is mentioned in a language exercise:
“It

would

be

appropriate

for

Jaffa

to

return

to

our

bosom.”

(Arabic Language, Grade 8, Part 2 (2019) p. 102)

In free Palestine there is no room for Israel, as is well stated in the following picture that
shows a map of the whole country, including Israel's pre-1967 territory, covered with the
Palestinian flag, with an inscription saying: "Free Palestine" in English:
(Sciences and Life, Grade 3, Part 1 (2019) p. 65)
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A revealing text in a draft textbook talks explicitly about the need to eliminate Israel, but the
authors carefully deleted it in the final edition of the book:
“…The Zionist entity, which was established on the land of Arab Palestine as a barrier
preventing the unification of the great Arab homeland’s two parts, and which aspires to
spreading the seeds of civil strife in all Arab and Muslim societies in order to prevent the
formation of Arab unity among the sons of the Arab nation that would work for the support of
the Palestinian people’s resistance with a view to achieving its Independence and for
uprooting

this

artificial

and

foreign

entity

from

the

Arab

region…”

(History Studies, Grade 12, Draft (No date [2018]) p. 145. The emphasized part has been
deleted and replaced by the word “goals”.)

Inserting Religious Elements into the Struggle
Islamic traditional ideals, such as Jihad and martyrdom, as well as the stressed need to
liberate Al-Aqsa Mosque, are made part and parcel of the struggle:
“Poster: I am a Muslim; I sacrifice for the sake of the liberation of Al-Aqsa Mosque.”
(Islamic Education, Grade 5, Part 1 (2019) p. 65)

A teacher's guide clarifies further the martyrdom indoctrination process by advising the
teacher as to the ways that should be pursued in order to make the student aware of
martyrdom's qualities:
“Expected difficulties and the mechanism of their treatment:
The Expected Difficulties : Some of the students do not know the qualities given by
God to the martyrs exclusively
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The Suggested Solutions : Encouragement of research, either by resorting to the
Internet or to reference books, or to the teacher of Islamic Education, in order to
become familiar with the status of the martyr and what is given to him exclusively by
God out of respect to him and to his family.”
(Teacher’s guide, Arabic Language 1, Grade 11 (2018) p. 74)

The presentation of Jews as enemies of Islam – as has been already shown – serves this goal
as well.

The Right of Return as Part of the Liberation
The issue of the refugees is part and parcel of the curriculum, beginning in the description
of their flight/expulsion, through the unbearable life in the refugee camps and the yearning to
their former places of residence, and ending in their violent return to those places. All those
elements are spread all over the curriculum.
Worsening: The books that have been published since 2016 emphasize very clearly that the
refugees will return to liberated Palestine, rather than to Israel. Following are three examples:
“We shall return; we shall return with the soaring eagles; we shall return with the
wildly blowing wind; we shall return to the vineyards and the olive trees; we shall
return in order to raise the flag of Palestine, alongside the anemone flower, on our
green hills.”
(Arabic Language, Grade 5, Part 1 (2019) p. 84)

“I am the owner of the great right from which I will make the future
I shall reclaim it; I shall reclaim it as a precious and sovereign homeland
I shall shake the world tomorrow and shall march as a unified army
I have an appointment with my homeland and it is impossible for me to forget the
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appointment.”
(Arabic Language, Grade 5, Part 1 (2019) p. 86, and see among the accompanying questions: “The
poet determined the form of the return. Let us clarify it as it appears in the poem.”)

“I am crazy indeed. Is the one expelled from one’s homeland and then agrees to
return to it as a guest among the robbers who had taken ownership over it, not crazy
indeed?”
(Arabic Language – Academic Path, Grade 10, Part 1 (2019) p. 58)

A teacher's guide reveals the powerful indoctrination in this respect, with an unusual
assignment, following a related story:
“[The student] will shout the expression ‘we shall definitely return!’ said by Layla to the
butterflies.”
(Assignment, teacher’s guide, Our Beautiful Language, Grade 4 (2018) p. 41)

Worsening: Terror as an Integral Part of the Struggle
Terror – purposeful attacks on civilians – is an integral part of the liberation struggle. It is
mentioned implicitly in the older books and discussed explicitly in the newer ones. Al-Fatah's
terrorist activity is exalted under the titles "revolution", "resistance" and "self-sacrificing
operations [amaliyyat fidaiyyah]". There is no hesitation whatsoever on the part of
Palestinian educators to refer to specific actions in this context, such as hijacking civilian
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aircrafts, the attack on the Israeli Olympic team in Munich in 1972 and the attack on an Israeli
civilian bus on the Coastal highway in 1978, led by a female commander – Dalal al-Mughrabi:
“The contemporary Palestinian revolution erupted in 1965 and the Palestinian people
started the phase of the organized armed struggle against the Zionist occupation with the
first self-sacrificing operation [amaliyyah fida’iyyah] on 1.1.1965, when Al-Asifah forces [the
military wing of Al-Fatah movement] blew up the Eylabun Tunnel [of the National Water
Carrier – the operation failed] and a series of [additional] self-sacrificing operations followed
suit. The Palestinian [individual] was transformed from a refugee to a fidai…”
(History Studies, Grade 11, Part 2 (2019) p. 51)

“…The Palestinian organizations reacted [to Israel’s attacks against them in Lebanon] with
several operations against Zionist targets, including aircraft hijacking operations…”
(Geography and Modern and Contemporary History of Palestine, Grade 10, Part 2 (2019) p. 61)

“The Palestinian Resistance resorted to many methods in its resistance to the Zionist
occupation. The fidais used the guerrilla method in most of their confrontations with the
Zionists inside the Palestinian territories. They also resorted to hitting the Zionist interests
abroad, like the Munich operation [against Israeli athletes in the Olympic Games] in 1972
and the direct confrontation in many battles, such as the battle of Karameh [in Jordan] in
1968.”
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(History Studies, Grade 11, Part 2 (2019) p. 52. Emphasis added.)

“Dalal al-Mughrabi [By] the authors [of the schoolbook] In front of the text:
Our Palestinian history is full of many names of martyrs who gave their souls as a sacrifice for
the homeland. Among them [was] the female martyr Dalal al-Mughrabi who painted with her
struggle a picture of challenging and heroism which have made her memory eternal in our
hearts and minds. The text in front of us talks about an aspect of her struggle path.”
(Arabic Language, Grade 5, Part 2 (2019) p. 51)

A teacher's guide further clarifies that Dalal al-Mughrabi, who caused the murder of 37
Israeli civilians, including 13 children, has become a super-heroine, equal to Yasser Arafat and
higher in status than Izz al-Din al-Qassam, the historic inspirational figure of Hamas terrorist
organization. Following is a text in a grade 5 schoolbook, in which Izz al-Din al-Qassam, Dalal
al-Mughrabu and Yasser Arafat are mentioned (marked in red):
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(Arabic Language, Grade 5, Part 1 (2019) p. 15)

The piece is followed by a question in which the student is required to mention just two
names out of the given three:
“2. We will name two Palestinian heroes mentioned in the text.”
(Arabic Language, Grade 5, Part 1 (2019) p. 16)

The answer given in the corresponding teacher's guide:
“2. Yasser Arafat, Dalal al-Mughrabi”
(Teacher’s guide, Arabic Language, Grade 5 (2018) p. 191)

Izz al-Din al-Qassam is thus omitted, leaving Dalal al-Mughrabi and Yasser Arafat as the
leading Palestinian heroes.
Dalal al-Mughrabi is a role model for Palestinian children and emphasis is put on minute
details in her case, in order to entrench her memory in the students' minds. The following
piece, taken from the goal-list in the corresponding teacher's guide, reveals that very clearly:
“4. [The student should] mention the place where Dalal al-Mughrabi was born.
5. Mention the name of the group commanded by Dalal and the number of its
members.
6. Give Dalal’s age when she fell as a martyr.
7. Mention the place where she and her group members landed.
8. Clarify the goal of the commandeering operation of the bus by Dalal and her
group.

141-20

40
9. Give the result of the battle that took place between the occupation forces and
Dalal’s group.
(Teacher’s guide, Arabic Language, Grade 5 (2018) p. 110)

Ideologically, an attempt is made to confront Western concept of terrorism by presenting
that as resistance to occupation:
“Some states and their communication media regard the actions taken by the
national liberation movements as terrorist actions. In the Palestinian case, the Zionist
occupation, and some states that support it regard the Palestinian people’s struggle to
liberate its homeland as a terrorist activity that should be resisted and eliminated by all
means. On the other hand, you will find many other states that regard the resistance of
the Palestinian people as legitimate and as a legal right approved by the international
community and the international laws. …
An issue for discussion: Some people interpret the resistance actions carried out by
the liberation movements as terrorist actions. How would you answer that?”
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(History Studies, Grade 11, Part 2 (2019) p. 12)

Worsening: Concrete Reference to the Adversary
Unlike their predecessors, the schoolbooks published after 2015 make few short references
to the Israeli-Jewish adversary, while discussing the liberation struggle.
The first following piece is a poem studied in grade 3 which mentions the annihilation of the
"foreigners' defeated remnants [fulul al-ghuraba']":
“We
The

will sing and learn by
Land
of
the
Noble

heart:
Ones

I swear! I shall sacrifice my blood
In order to water the land of the noble ones
And to remove the usurper [Ghaseb - Israel]
from
my
land
And to exterminate [ubid] the foreigners’
remnants
O land of Al-Aqsa [Mosque] and the holy place
[haram]
O
cradle
of
pride
and
nobility
Patience, patience, for victory is ours
And dawn is peeping from the darkness”
(Our Beautiful Language, Grade 3, Part 2 (2019)
p. 66)
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The corresponding teacher's guide reveals that this poem has a melody and the students
sing it in class: “The student will sing the poem ‘The Land of the Noble Ones’ in [its] melody.”
(Teacher’s guide, Our Beautiful Language, Grade 3 (2018) p. 56)

There are dozens of YouTube clips from various schools in the West Bank showing the
children doing that. Following is one example:
https://www.youtube.com/watch?v=Yan7tf3E6UU
A printed screen of this YouTube piece with the following inscription:
"The song 'the Land of the Noble Ones', Grade 3 Elementary, Melody by Rabi' Abu Bakr"

The second example is a passage in a story taught to grade-9 students which describes the
burning of Jews in a civilian bus by Molotov Cocktails near the West Bank city of Ramallah by
the expression "barbecue party [haflat shiwa']":
“The neighbor: ‘The curfew does not include us in al-Shurafah [neighborhood]. It is imposed
on al-Natarish [neighborhood]. It seems that there is a barbecue party there with Molotov
Cocktails on one of the buses of Psagot colony [musta’marah] on Mount al-Tawil.”
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(Arabic Language, Grade 9, Part 1 (2019) p, 61. The “barbecue party” expression is marked in red)
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Appendix A: List of sources quoted in the study
List of Sources Quoted in This Study
Schoolbooks
Arabic
Our Beautiful Language, Grade 1, Part 2 (2019)
Our Beautiful Language, Grade 2, Part 1 (2019)
Our Beautiful Language, Grade 3, Part 2 (2019)
Arabic Language, Grade 5, Part 1 (2019)
Arabic Language, Grade 5, Part 2 (2019)
Arabic Language, Grade 7, Part 1 (2019)
Arabic Language, Grade 8, Part 1 (2019)
Arabic Language, Grade 8, Part 2 (2019)
Arabic Language, Grade 9, Part 1 (2019)
Arabic Language, Grade 9, Part 2 (2019)
Arabic Language – Academic Path, Grade 10, Part 1 (2019)
Arabic Language – Academic Path, Grade 10, Part 2 (2019)
Arabic Language 1, Grade 11, Part 1 (2019)
Arabic Language 1 – Academic Path, Grade 12 (2019)

Social Studies
National and Life Education, Grade 2, Part 1 (2019)
National and Social Upbringing, Grade 3, Part 1 (2019)
National and Social Upbringing, Grade 4, Part 1 (2019)
National Education, Grade 5 (2014)
Social Studies, Grade 5, Part 2 (2019)
Social Studies, Grade 6, Part 1 (2019)
National Education, Grade 7 (2013)
History of the Middle East, Grade 7 (2014)
Social Studies, Grade 8, Part 2 (2019)
Social Studies, Grade 9, Part 1 (2019)
Geography and Modern and Contemporary History of Palestine, Grade 10, Part 1 (2019)
Geography and Modern and Contemporary History of Palestine, Grade 10, Part 2 (2019)
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History Studies, Grade 11, Part 1 (2017)
History Studies, Grade 11, Part 1 (2019)
History Studies, Grade 11, Part 2 (2019)
History Studies, Grade 12 – Draft (No date [2018])
History Studies, Grade 12 [Humanities] (2019)

Religious Education
Islamic Education, Grade 5, Part 1 (2019)
Islamic Education, Grade 5, Part 2 (2019)
Faith, Grade 11 [Shar'i Stream] (2013)
Holy Qur'an and its Sciences, Grade 11 [Shar'i Stream] (2013)

Sciences
Sciences and Life, Grade 3, Part 1 (2019)
Mathematics, Grade 6, Part 2 (2019)
Mathematics, Grade 11, Part 1 [Sciences] (2019)
Mathematics, Grade 11, Part 2 [Sciences] (2019)
Mathematics, Grade 11 [Humanities] (2018)
Scientific Education, Grade 11 (2017)
Biology, Grade 11, Part 1 [Sciences] (2019)

Teachers' Guides
Our Beautiful Language, Grade 2 (2018)
Our Beautiful Language, Grade 3 (2018)
Our Beautiful Language, Grade 4 (2018)
Arabic Language, Grade 5 (2018)
Arabic Language, Grade 7 (2018)
Arabic Language, Grade 8 (2018)
Arabic Language, Grade 9 (2018)
Geography and Modern and Contemporary History of Palestine, Grade 10 (2018)
History Studies, Grade 11 (2018)
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Appendix B: UNESCO principles regarding
education for peace and tolerance.
UNESCO Principles of Education for Peace and Tolerance
Does the curriculum promote tolerance, understanding and respect of the "other", its
culture, achievements, values and way of life? 2
Does the curriculum develop capabilities for non-violent conflict resolution? 3
Does the curriculum promote peace?4
Does the curriculum promote international understanding and cooperation and motivate
the student to understand and bear responsibility for the keeping of peace?5
Is the curriculum free of wording, imagery and ideologies likely to create prejudices,
misconceptions, stereotypes, misunderstandings, mistrust, racial hatred, religious bigotry
and national hatred, as well as any other form of hatred or contempt for other groups or
peoples?6
Is all the educational material (textbooks, workbooks, teachers' guides, maps, illustrations,
instructional aids) up-to-date, accurate, balanced and unprejudiced? Does it use equal
standards to promote mutual knowledge and understanding between different peoples?7
Does the curriculum include objective, complete and up-to-date data, as well as critical
analysis of the historical and contemporary factors at the root of the

differences, conflicts

and tension between states and groups, as well as ways to overcoming those differences?8

Based on the "Declaration of Principles on Tolerance", proclaimed and signed by member states of
UNESCO on November 16, 1995, Articles 1, 4.2.
3
Based on the "Integrated Framework for action on Education for Peace, Human Rights and
Democracy", approved by the General Conference of UNESCO at its twenty-eight session, Paris,
November 1995, Article 9, and on the afore-mentioned "Declaration of Principles on Tolerance", Article
5.
4
Ibid., Article 6.
5
Based on "UNESCO Recommendations concerning Education for International Understanding,
Cooperation and Peace and Education relating to Human Rights and Fundamental Freedoms",
adopted by the General Conference at its eighteenth session, Paris, November 19, 1974, Articles III 6
and IV 7.
6
Ibid., Articles III 6, IV 7, VII 39, and the afore-mentioned "Integrated Framework", Article 18.
7
Ibid., Articles VI 39, X 45 and "the Declaration of Principles on Tolerance", Article 4.3.
8
Based on the afore-mentioned "UNESCO Recommendations", Article V 14.
2
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